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How is it expressed?

PRODUCT

. I soon d:scﬂvered that 1 had, like most other people, been thinking of
creatn'encss in terms of products, and secondly, I had unconsciously con-
fined creativeness to cértain conventional areas only of human
endeavor. . . theorists, artists, scientists, inventors, writers. . .

But these expectations were broken up by various of my subjects. For in-
stance, one woman, uneducated, poor, a full-time housewife and mother,
did none of these conventionally creative things and yet was a marvellous
cook, mother, wife and homemaker. . . . She was in all these areas
original, novel, ingenious, unexpected, inventive, . . I learned from her
that a first-rate soup is more creative than a second-rate painting, and that,
generally, cooking or parenthood or making a home could be creative while
poetry need not be. . . (pp. 135-136)

Maslow, A, H. Toward a psychology of being. Princeton, N. J.: D, Van
Nostrand, 1962. ,
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photographs of Picasso's creative process and his struggle
Volvo flexible solar panel that charges between political imagery and artistic merit in cregting
the car and folds up to fit in the trunk Guernica




S Stages of the Creative Process
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®* Seek and evaluate reasc

Metacognitive—think about thinking

Tishman, S., Jay, E., Perkins, D.N. (1993). Teaching thinking dispositions: From Transmission to
nc/lqu’rion. Theory into practice, 32(Summer), 147-153.
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Mark Twain







\O CREATIVE PROBLEM SOLVING—OSBORN & PARNES
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Or, how was a similar problem solved in another domain?
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Green Chair, Ann Hart Marquis metaphor-in-art#google_vignette
/) acrylic on canvas, 16 x 20 x1.5 inches



https://annhartmarquis.com/
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@
Adams, J.L. (2019). Conceptual blockbusting: A guide to better ideas (5™ ed.). New York, NY:

/j Basic Books. (Originally published in 1986.)
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* fear of being different

® Fnvironmental blocks—

/ ® lack of resources, opportunities, training, etc.
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SITUATIONAL OUTLOOK QUESTIONNAIRE

DimeNsIONs OF CREATIVE CLIMATE AssesseD BY SITUATIONAL OUTLOOK (QUESTIONNAIRE

Dimension

Description Sample Ttem

Challenge/Involvement The degree of emotional involve-

Freedom

Trust/Openness

Idea Time

Playfulness/Humor

Conflict

Idea Support

Debate

Risk-taking

The work atmosphere here is
ment, commitment, and motiva-  filled with energy.
tion in the operations and goals.
The level of autonomy, discretion, People here make choices about
and initiative in behavior exerted their own work.
by individuals to acquire infor-
mation, make decisions, etc.
The degree of emotional safety,
and openness found in relation-
ships.

The amount of time people can  Time is available to explore new
use (and do) for elaborating new  ideas.
ideas.

The display of spontaneity, ease, People here exhibit a sense of hu-

good natured joking, and laugh-  mor.
ter that is disp]ayecﬁ

People here do not steal each oth-
ers’ ideas.

There are power and territory
struggles here.

People usually feel welcome when
presenting new ideas here.

The presence of personal and
emotional tensions or hostilities.

The degree to which new ideas
and suggestions are attended to
and treated in a kindly manner.

The expressing and considering of A wide variety of viewpoints are

many different view-points, ideas  expressed here.

and experiences.

The tolerance of ambiguity and

uncertainty. known territory.

People here often venture into un-

Isaksen, S.G.,
Laver, K.J., Ekvall,
G. (1999).
Situational outlook
questionnaire: A
measure of the
climate for
creativity and
change.
Psychological
Reports, 85, 665-
674.




j/> https:/ /www.youtube.com /watch2v=m7ehzxCG3n8 /ZF
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